
  

 
GRIFFIN SCHOOL 

School Improvement Plan 
2019 – 2020 

 
Inside Out Learning 

Experience the World with Us! 
Give your best, get the best! 

Talk, Think, Question 
 

The Year of Colour  
 

GRIFFIN SCHOOL 
School Improvement Plan - Key Priorities  

2019 - 2020 
Key Priority 1    Good Learning at Griffin - Student Outcomes 
Aim: To improve student outcomes & results for all students, groups and cohorts. 
Focus: a) A new & vibrant Curriculum b) Teaching & Learning - Planning, Delivery & Assessment – driven by Inside Out Learning – Experience the World with Us! 

● English - Talking to Improve Writing - supporting students to move from talk/ spoken language to the written word. 
● Maths - Making Year 2 of the Hub work success with students talking, thinking & questioning. 
● Questioning - a) Quality of questions from adults, b) ability for students to respond, c) Students asking questions and take responsibility for their learning. 
● Matching English & Maths attainment in all year groups. 

Key Priority 2    Leadership & Management  
Aim: To develop effective leaders who impact on the positive ethos and culture and success of students with consistency, through our new Leadership Structure. 
To develop a strong working relationship across our new GGL Federation. 
Leaders at Griffin need to be secure in understanding how to ensure rapid improvement, they need a clear vision and checking plan, an understanding of the new 
Ofsted framework and all aspects of leadership roles & responsibilities.  
Key Priority 3    Student Personal & Social Development - Behaviour for Learning & Life 
Aim: To improve all elements of student behaviour & participation in the wider life of the academy. To link areas of student support together in a coherent way to 
ensure positive academic and social outcomes for students; to support our Good Outcomes. 
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GRIFFIN 
Pupil Premium Strategy and Expenditure Plan 

Sept ’19 – July ‘20 

A Reflection - 2018-2019 and Vision Notes  

Our vision for our PP students: 
We are an inclusive school, where everyone is made to feel welcome, and we endeavour to meet the needs of every individual. We are committed to providing high quality 
education for all our students, in all aspects of learning and wider school life. At Griffin we work hard to ensure that students with pupil premium attain and progress regardless of 
their PP status and in line with their peers. 
We know that many of our families are presented with challenging socio-economic circumstances, and that these circumstances create barriers to learning and success for our 
students. We do believe, however, that these challenges can be overcome. As a starting point, we aim to achieve this through ensuring our curriculum offer meets the needs of all 
and ensuring outstanding practice in classrooms throughout the school. 

 Review - Strengths & positive impact of PP strategy (Please be as specific as possible)  

1 Improve rates of progress KS1 - KS2 &  N to R 
 
Evidence:  

● EY 75% of PP GLD vs 66% whole cohort.  
 

● KS2 Progress measures improved for the whole cohort. Difference between non PP and PP diminishing over time. 
 

 2017 2018 2019 

PP Matched 45% 62% 63% 

Non PP Matched 62% 77% 68% 

Difference 18% 15% 5% 

 

 

2 Developing Teaching assistants to ensure faster rates of progress of EHCP/SEND support students. 
 
One SEND advisory teacher led a Life skills group successfully for 1 term and as a result of its success, this intervention will continue in 2019/20. 
One SEND advisory TA successfully led and modelled good practice within KS1. The teachers were then able to implement effective de-escalation 
strategies to support students further. 
Support staff have been involved in tailored CPD including ASD, meta-cognition training, to meet the needs of the children that they work with. 
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These include Bucket time, Explore and Talk, Blank level questions, precision teaching, as well as 1:1 consultations with external agencies such as 
Educational psychologists and Speech and Language therapists.  This has upskilled the staff working with a child or groups of children and the 
impact seen within learning walks and observations. 
SENCO modelled Active phonics to the KS1 SEND advisory teacher which will continue next year.  Through observations and feedback, SENCO 
advised, prepared and modelled good practice to those needing support. This has improved the classroom practice of those teaching phonics. The 
KS1 phonics result was 83%, which is the highest score Griffin has achieved.  
  

3 To ensure PP students access to high quality cultural experiences though the curriculum 
 
Every student in UKS2 has accessed a programme with National Theatre, specifically linked to developing performance skills and encouraging 
critiques of performances. The impact: 

● Confidence of students in performance and in public speaking clearly evident 
 
Y6 Griffin students won regional debating competition with other Wandsworth schools.  
 
Y4 STEAM workshops engaged students and teacher then facilitated additional work based on the science which came out of the STE(A)M and 
students’ interests. The Y4 teacher has commented on the impact that these workshops have had on the students’ vocabulary - learning and 
understanding new words, which they can now apply in different contexts. In addition, these workshops have been fully inclusive and supportive of 
all SEND needs within class and have had a positive impact on behaviour for learning. 

 
Forest school impact 

● CPD has upskilled teachers and enabled them to include most vulnerable students 
● enabling regular learning sessions to be taught outside.  
● provides an inclusive and exciting learning environment, which motivates the majority of students. 
● students have really enjoyed the outdoor sessions and have been motivated to learn (when this has not been the case with their learning 

indoors). 
 

Carry out curriculum 
review to ensure 
progression within 
subjects and across 
school. 
 
Create External 
Engagement Map to 
ensure that trips, 
workshops and 
performances are not 
just ‘stand alone’ but 
feed into the work we 
are doing in school, 
developing skills and 
ensuring progression 
across the 8 year 
journey. 

4 To provide universal, targeted and specialist support for students with SEMH difficulties 
 
Universal support for SEMH: PATHS training and implementation in R-6, Modelled lessons from PATHS coordinator, followed by team teach 
teaching & obs.  Monitoring carried out regularly by SMSC lead. PATHS observations and team teaching sessions happened once every half term 
with PATHS coordinator Josie Smith.  Amy met with new teachers within the first two weeks of employment to talk through PATHS and ensure they 
were confident to begin implementing their own lessons. Teachers fed back that PATHS was a positive impact on their class and emotional literacy 

PATHS will continue in 
2019/20 in all classes 
R-Y6 and nurture group.  
 
Ensure that students 
who go to nurture group 
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improved across the class.  
 
 
Targeted support for SEMH: Nurture Group, classroom strategies and behaviour support by Nurture group HLTAs in class 
Impact:From January 2019, 7 children attending Nurture Group.  The younger cohort of children joined in January and all children have made 
marked progress since then in nearly all areas on their individual Boxall profiles. Scholarpack incidents for these children have shown a marked 
reduction: 76 recorded Scholarpack incidents in Autumn, 66 in Spring term and 26 incidents in summer.  The recorded incidents have also reduced 
in the level of seriousness, from regular stage 4 and 5 incidents to mostly stage 3 incidents. 

also access their class 
PATHS lessons 

5 Intervention programmes for students who have SLCN and/ or are below ARE, have supported to diminish the difference between peers 
and have enabled students to develop spoken language e.g 
 

● 1-2-1 and small group provision of Early Language Intervention for students in EYFS (Little Listeners, Bucket Time and Elklan training 
● SaLT programmes 
● BLQ (Elklan) 
● Racing to English programme for EAL learners 
● Explore and Talk 

 
Early language development remains a key focus for all staff in EYFS and KS1 and is closely linked to our SIP priorities.  From the cohort who 
joined Nursery in September 2017 and have remained to the end of Reception: 12 out of 25 children came in at Blank level 1 (2-3 years) which is 
below what is expected - 48% (1 EHC).  Of the 25 only 3 children remain below age related level now - 12% (1 EHC); 7 PP  - 100% children on 
track, 18 non PP - 83% children on track. 
The September 2018 Nursery cohort’s baseline was markedly lower; 19 children for baseline: 16% on track.  From the Spring term assessments, 
53% of the 19 children were now on track for their age.  From the summer assessment (1 child had left the Nursery) 66% of the children were on 
track for their age.  This level of tracking has also enabled us to identify children with speech and language difficulties early.  3 of these children are 
accessing SaLT and 1 child received and has now been discharged from the service as she had made accelerated progress. 
In Rec 75% of PP reached GLD vs 66% 

 

6 Reduce number of persistent absentees in PP group 
 
Impact of work on attendance has reduced PAs in the school significantly to 22 students (8.33%) in line with national average. However this 
remains far higher for our PP group (13% compared to 3% for non-PP students). 

This continues to be a 
key priority for school  
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B Key Characteristics of our PP students/ groups/ cohort/ school (anonymised for website)  Notes 

N Total number: 24 
PP: 4 
PP girls: 1 
PP boys: 3 
 

 

R Total number: 25 
PP: 13 
PP girls: 4 
PP boys: 9 
 

 

Y1 Total number: 26 
PP: 7 
PP girls: 4 
PP boys: 3 
 
 

 

Y2 Total number: 28 
PP: 11 
PP girls: 4  
PP boys: 7 
 
 

 

Y3 Total number: 44 
PP: 24 
PP girls:14  
PP boys: 10 
 

 

Y4 Total number: 33 
PP: 16 
PP girls: 10 
PP boys: 6 
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Y5 Total number: 34 
PP: 16 
PP girls: 6 
PP boys: 10 
 
 

 

Y6 Total number: 40 
PP: 19 
PP girls: 9 
PP boys: 10 
 

 

All Total number: 258 
PP: 118 
PP girls: 55 out of 118 
PP boys: 63 out of 140 
SEND/PP: 33 out of 56 
 
Number of PP on track:  
R 83 (70%) 
W 85 (72%) 
M 83 (70%) 
Match 70 (59%) 
 
Pupil Premium Grant for 2019-20 £ 186,555. 

 

 

C Agreed Key Priorities arising from A & B above Notes 

1 To improve writing (or literacy) outcomes for PP students  Due to the need of PP students in 
EY and language deficit across the 
school 

2 To improve the attendance of PP students across the school.  See attendance stats above. 

3 To improve the number of  PP students attaining GDS in 1 or more subjects  Data from 2018-19 showed a lack of 
GDS attainers from PP cohort.  

4 To improve the regulation of PP boys, providing them with the skills to improve behaviour. Numbers of boys who struggle with 
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 self regulation and interaction with 
peers and students: 
 
KS1 
2 x PP boys in Y1 
4 x PP boys in Y2  
 
KS2 
4  x Y3 PP boys 
5  x Y4 PP boys 
5  x Y5 PP boys 
1 x Y6 PP boy 
Total = 21 PP boys  

5 To increase the proportion of PP students reaching EXS (match) 83% of PP in Y3 currently not 
working at EXS 
56% of PP in Y4 

 Any other points to be keep on our agenda:  

 To support parents/carers to be engaged in their children’s learning  and develop good routines at home that support learning.  

 To maintain high quality PATHS teaching from Reception to Year 6 (ensuring nurture group students are also accessing these sessions)  

 
 
 

Key Priority 1: 
Area to Improve Action Lead 

person 
Key dates (M) & (E) Resources/ 

costs 
Success criteria 

To improve 
writing (or 
literacy) 
outcomes for 
PP students 

a)  EY fine motor and gross motor intervention LC DC, Half 
termly 

LB & 
KBS 

 ● Physical Development opportunities produce required 
results in terms of fine motor, mark making and 
writing skills in EY, leading to an increase in the % of 
students reaching ELG/ARE in PD. 

● Reading attainment remains on track in Y1, in line 
with ELG/ARE% from Reception 

b) Phonics streaming across R - Y2 (including 
LG intervention)  

LC 

c) Tracking of PP students in phase meetings 
to ensure ongoing progress. 

CD 
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d) Challenge for PP students  CD ● Number of PP achieving ELG/ARE in reading and 
writing increases by 5%. 

● Whole school reading plan is established and 
monitored to ensure greater emphasis on reading and 
quality of teaching of reading skills, across the school. 

● % of students reaching EXS in Y3 and 4 increases 
(currently 16% in Y3 and 50% in Y4) 

e) Reading support for Y3 cohort of PP 
students who didn’t attain ARE at Y2 

CD 

f) Targeted writing interventions in 3/4 classes CD 

Action/ Impact: 
Action 
a) Fine motor interventions have taken place in Early Years for targeted students. EY PE sessions took place weekly to hone gross motor skills. Opportunities for these skills to be 
consolidated were used across outdoor provision: scooters, trikes, large balls, sand pit play, chalking marking on the playground.  
b) Phonics setting implemented with an additional group added to sets (LG). 
Initial session with English Hub attended in February. Revised approach to phonics T&L as part of the reading curriculum.  
c) Phase meeting agenda changed for the beginning of the year to ensure PP students were tracked through the year.  
d) Monitoring of planning carried out by LG to ensure it included challenge for all students, including PP.  
e) Additional teacher in Y3/4 to raise standards. Read with each Y3 student, made assessments and book matched. SENCO weekly reading interventions in Y3/4. Intervention 
teacher weekly reading interventions in Y3/4 and Y5.  
f) Literacy interventions taken by additional teacher across years 3-5 for students needing additional input.  
A new curriculum map and assessment CAG for reading has been created for 2020-2021.  
A new whole school approach to reading has been written and shared with teachers. It will be implemented through ongoing CPD in September 2020.  
Impact 
a) This fine motor intervention resulted in PP students in Reception being able to progress quickly from mark making to drawing and writing preparing them to be writing sentences 
by the end of the year.  
b) Y1 reading and writing attainment for PP students at DC4 was matched: both 71% ARE. This is slightly higher than attainment for the cohort overall (70% for reading and 67% for 
writing). Y2 reading and writing attainment for PP students at DC4 was matched: both 56% ARE. This is in-line with attainment for the cohort overall (56% for both reading and 
writing).  
c) Because of this action leaders were able to speak specifically to external partners about PP action and impact at points throughout the year. This was evidenced by the following 
colleagues. 
d) PP attainment based on DC4 analysis (teacher assessment). Year 6 at ARE: 89% reading; 84% writing; 89% maths. Year 2 at ARE: 56% in all subjects.  
e) 48% of PP students in Y3 at ARE for reading. PP students made expected progress from the end of Y2 - March 2020. 1 student made accelerated progress from WTS - EXS. 
This will continue to be an area for development for Y3 moving to Y4 next academic year.  
f) 44% of PP students in Y3 at ARE for writing. This will continue to be an area for development for Y3 moving to Y4 next academic year. 68% of PP students in Y4 at ARE for 
writing; 21% at GDS. PP attainment for reading and writing in Y4 is broadly in-line with the cohort overall.  
 

 
Key Priority 2:  
Area to Improve Action Lead 

person 
Key dates (M) & (E) Resources/

costs 
Success criteria 
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To improve the 
attendance of 
PP students 
across the 
school.  

a) Specific tracking of PP attendance and PP 
persistent absence.  

AG Fortnightl
y 
attendanc
e review 
meetings 

LC & 
KBS 

 1. Attendance of PP students increases (13% of our PP 
students are currently PAs compared to 3% of non 
PP) 

2. Walking Bus up and running by end of Sept ‘20 - with 
10 students from key list participating 

3. Attainment and progress rates at DC and end of the 
year for PP students improve. 

4. Difference between PP achievement and non-PP 
achievement diminishes in all year groups. 

5. PP families understand the importance of attending 
consistently in school and feel supported by the 
school in achieving this. Families needing additional 
support are referred to Early Help. Evidenced in 
numbers accessing Early Help & questionnaires. 

b) Walking bus to school AG 
c) Attendance meetings with parents to support 
and improve attendance 

AG 

d) Early Help offered when applicable to PP 
families needing additional support from other 
agencies. 

MM 

Action Taken: 
a)Attendance fortnightly meetings to review whole school attendance working with pastoral staff to ensure parents/families are aware if their attendance is dipping. Formal process 
triggered when attendance dipped below 90% (PA). 
Raised student awareness of attendance through student voice announcing results in celebration assemblies - with accompanying powerpoints.   
Amy attended a Raising Attendance TEFAT workshop and used strategies learned in school such as, empowering teachers to talk about attendance on a daily basis, encouraging 
students to take an active role in their own and collective attendance and punctuality.  
b) Not possible due to staffing limitations 
c) Attendance display in school by the entrance so parents, students and visitors understand that this is a school priority and we place importance on it. 
d) Madiha worked with parents to access Early Help. Coffee Mornings held to invite parents in to talk about difficulties. Themed coffee mornings with guest visitors were facilitated 
e.g. attendance and its importance. 
 
Impact against success criteria 
a) PA down to 8.64% by March 2020. 
Students really enjoyed raised profile of attendance and were keen to encourage peers to come to school e.g. cheering when key students arrived in class. For example, this had a 
positive impact on one key student in Year 6 who had previously had low attendance (75% in December up to 83% in March). 
Raised profile of attendance across the school and community - attendance data published regularly in school newsletters. 
b) Although attendance lead (AHT) attempted to set this up, we were unable to staff it. 
c) Met the target of 96% by December 2019 for whole school (PP attendance 94.8%) 
d) Additional support offered from Wandsworth Early Help Worker. She facilitated two weeks before Covid, so we are unable to measure impact. However, she will remain working 
with us in September. 

 
Key Priority 3:  
Area to Improve Action Lead 

person 
Key dates (M) & 

(E) 
Resources/ 
costs 

Success criteria 

9 
 



To improve the 
number of PP 
students 
attaining GDS in 
1 or more 
subjects  

a) Teachers to target PP GDS students in 
class ensuring they are challenged in every 
lesson 

LC DC, 
half-termly, 
Fortnightly 
phase 
meetings 
Staff 
meetings 
 
 

KBS 
and CD 

 
 

● Number of PP students achieving GDS increases - 
each class has at least 1 PP student attaining GDS. 

● Quality of teaching and learning in learning walks is 
good or better (75% by the end of Autumn term, 90% 
by the end of Spring term). 

● All teachers using brain teasers in maths by the end 
of autumn term. 
 

b) Teachers to use brain teasers in maths  JW 
c)  Leaders to ensure quality of education for 
maths and English is sufficient to provide 
opportunities for PP students to make 
additional progress 

LC 

d) High quality same day intervention used 
when available to extend learning for PP 
students 

LC 

Action Taken: 
a) Dynamic teaching; e.g pre-teaching, groupings, split carpet sessions 
b) Maths input during staff meetings explained outlined importance of challenging GDS learning in maths  
c) Leaders supported key staff through a team teaching programme to further improve outcomes for PP students. (questioning focus). Supported by HoS from federation school  
d) Pre-teaching used as a same day intervention model for Y6 maths students.  
 
Impact: 
a) Quality of teaching and learning has improved as evidenced in learning walks. No inadequate teaching by December 2020 and 75% of teaching was good or better by Spring 
Term.  
b) Widespread use of brain teasers across the whole school. This has been tracked by maths lead and evidenced in book looks and student conferencing. 
c) Although this team teaching programme was halted mid-way through, teachers involved were able to articulate positive changes to their practice, as a result of the support. 
External validation from federation school was that all teaching was at least good (observed in 4 classes). 
d) Outcome for same day intervention. Maths CP4 data: 73% outcome for Y6 compared to 82% for PP. 
 

 
 
 
 
 
 
 
 

Key Priority 4:  
Area to Improve Action Lead 

Person 
Key 
dates 

(M) & (E) Resources/ 
costs 

Success criteria 

To improve the 
regulation of PP 
boys, providing 

a) Interventions for specific groups of 
learners who need an individualised 
curriculum. Such as the Social Skills Early 
Morning group in Y1/2 (Angie)  

NA DC, 
Halfterml
y  

LC & 
KBS 

 ● Number of behaviour incidents on SP for PP 
students and boys decreases significantly.  

● Fixed term exclusions for PP boys are decreased. 
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them with the 
skills to improve 
behaviour. 
 
 

b) SENCO support with defining behaviour 
plans which support students needs and 
keep them in class learning.  

NA ● Successful use of forest school and IOF changes the 
learning attitudes for PP boys. Case studies show 
impact of this. 

● Teachers engage students with ICB sessions with 
clear intent and implementation. 
 
 

c) TA support with behaviour in class and 
around school 

NA 

d) Forest School as a strategy for supporting 
students with additional SEMH needs.  

LB 

Action Taken: 
a) 1-1 support for students needing individualised education in Y2, Y3, Y4. 15 days of FTE in 2018-19. 8 days of FTE in 2019-20. 
b) Behaviour for learning targets on SEND support plan and children accessing the Nurture Group have behaviour targets for the classroom in order to communicate between the 2 
settings.  Boxall profiles completed for children accessing the Nurture Group twice a year by the class teacher. Senco attended Mental Health First Aid 2 day course and involved in 
CAMHs trailblazer project this year in order to develop mental health and wellbeing policy in place for September 2020 
c) 1 HLTA and 1 SEND advisory TA appointed to support teachers and TA’s with behaviour for learning in classes. 1 TA based in KS1 and 1 based in KS2.  Both TA’s run and 
manage the Nurture Group in the afternoon and support TA’s with strategies to support behaviour 
d) DHT in process of gaining Level 3 Forest School qualification. Funding for the Forest School site and school development has been secured, and the project is planned  to begin in 
September 2020. Students who would benefit from SEMH sessions have been identified. 
 
Impact: 
a) This support has meant high profile students have been able to be educated with peers to support them to remain in mainstream education.  
b)  As a result of supporting children with behaviour through support plans, targets and TA support stage, 3+ incidents reduced from 336 in the Autumn term to 149 stage 3+incidents 
in Spring.   The training and development of the Senco’s understanding of mental Health this academic year has enabled her to strategically write a new mental health policy and 
action plan to be implemented in the academic year of 2020-21 to help improve and develop wellbeing plans for students who display SEMH difficulties.  The Senco attained 3 
Education Health and Care plans for children at high risk of exclusion due to their significant SEMH needs. 
c) Year 1 and 2 teachers and support staff were provided with key strategies for a group of children displaying significant SEMH needs and reduced behaviour incidents for these 
individuals e.g. a child in Year 1 had 14 stage 3+ incidents in the Autumn term and had 4 stage 3+ incidents in the Spring term.  A child in Year 2 had 21 stage 3+ incidents in the 
Autumn term and 7 stage 3 + in the Spring term.  
d) Plan in place for September 2020 to provide Forest School sessions for key students with SEMH. DHT Level 3 training incomplete this year, due to Covid cancellations. 

 
 

Key Priority 5:  
Area to Improve Action Lead 

person 
Key dates (M) & (E) Resources/

costs 
Success criteria 

To increase the 
proportion of 
PP students 
reaching EXS 
(match) 

a) Additional teacher in Y3/4 to support 
accelerated progress of key students. 

LB  CD & 
KBS 

 ● Deployment of additional teacher in Y2 & Y3/4 
increasing the attainment of PP students who were 
not on track previously.  

● Data for PP students who are targeted to be EXS 
increases at DC points throughout the year  

● Specific pre and post teach interventions supports PP 
students in keeping up. Progress is evident through 
checking. 

b) Additional teacher to support with planning 
and teaching engaging and stimulating learning 
experiences  

LB 

c) TA support in classes NA 
d) LG team teaching in phonics R-Y1/2  LC 
e) LG team teaching Y3/4 and Y5/6 LC 
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● English reading intervention with the Y3 cohort 
supports students in accessing the Y3/4 curriculum. 
Progress is evident in books, dc and through 
discussion with students. 

Action/ Impact:  
Action 
a&b)We made the decision to change a class teacher in one of the 3/4 classes, as this teacher was not meeting teaching standards expected. We were then able to recruit two new 
members of staff for this phase. New teacher, turned this particular class around from January to March, building strong relationships and developing a class identity, which had been 
non-existent. We recruited a further teacher, who began interventions within this phase. SENCO and additional teacher took on additional interventions for reading and writing with 
Y3,Y4 & Y5. Additional teacher  reassessed all Y3 readers and put them on the correct book band.  
c)This meant that TAs were able to manage the daily reading after additional teachers had completed rigorous reading assessment. 
d) Team teaching for English and phonics in R-K1 took place by leadership which increased consistency of phonics teaching 
e)SENCO supported teaching in Y3/4 by team teaching, providing resources and a framework for teaching English for SEND students.  LG team teaching project (KS1 and 2), with a 
focus on questioning, was initiated in February. 
 
 
Impact 
a&b) Appropriate support and challenge for key PP students in Y3/4 meant that progress was made with student engagement, behaviour and independence. This is evidenced in 
lower behaviour incidents in Spring Term compared with Autumn Term.  
c) Teaching assistants were able to support students with reading more effectively, as every child was accessing books at the appropriate level. DATA? Y4 reading attainment for PP 
improved by 5 % between DC3 - DC4. Y3 reading attainment for PP improved by 8% between DC3 - DC4 
d) As a result of phonics team teaching, phonics T&L approach was more consistent which impacted students’ phonics attainment in Y1. Y1 reading attainment at DC4 was 71% 
ARE. The PP English attainment is in line with the whole class 
e) All teachers in 3/4 now pre teaching content in maths and English, as appropriate. As a result of this, PP students are better supported to access and understand the lessons. 
Every teacher involved in the LG team teaching project was able to identify 3 elements of their teaching practice which had improved as a result of this support. Eg. KS1 teacher: 
Pace of learning in the Y2 class, the importance of planning in questions & Using ongoing assessment in the lesson to adjust the pace of learning for different groups of students; 
KS2 teacher - Staying with a child (and supporting them by scaffolding) when they don’t initially answer / get a question right, rather than moving on to another child. 
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