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I dreamed I stood in a studio and watched two sculptors there, 

The clay they used was a young child’s mind and they fashioned it with care. 

One was a teacher: the tools she used were books and music and art; 

One was a parent with a guiding hand and gentle loving heart. 

And when at last their work was done, they were proud of what they had wrought. 

For the things they had worked into the child could never be sold or bought! 

And each agreed she would have failed if she had worked alone. 

For behind the parent stood the school and behind the teacher the home! 

 

Care for children and their backgrounds underpin the Griffin ethos.   It can be summarised 

as wrap around care, enhancing and enriching lives. 

 

The walk into the entrance of Griffin was a delight.  In the middle of a very built up area, the 

school is being developed as an oasis, of calm, care and purpose, with woodlands and grass 

areas, a pond and engaging play equipment providing some natural environments amidst the 

factories and high rise flats of the Patmore Estate. 

 

The school was summed up by one of the parents who told me “The school is easy to talk to, 

friendly and easy to access”, while one of the children in conversation summed up our chat 

with “Generous teachers care for us”.   The head’s focus can be summed up as giving every 

child good or better learning in every lesson.  From arrival to departure, the visit was positive 

and demonstrated that inclusion was firmly embedded in the life of the school. 

 

I would want to recognise the substantial volume of work undertaken by the IQM 

coordinator, Monika Zielinska-Pietruszka, supported fully by staff at all levels, in collating 

such a wealth of information that was thorough, interesting, informative and gave a rounded 

view of the school.   Many thanks too, to the different people, staff, Governors and parents 

who came to share their views during the assessment visit.   I’d particularly like to thank the 

children for their welcome.  They were a credit to the school.  To visit a school within a 

couple of days of the end of term and to see a fully functioning organisation spoke volumes 

of the expectations and the commitment within the school.



 

 

 

- 2 - 

 

Although the school building is a 1950’s structure, it is well maintained with main teaching 

areas and separate working areas in connecting corridors.  The impression was of a vibrant 

working area being developed.  The children treat the school with respect, enjoying the 

facilities on offer.  They moved around the site sensibly.  The children and staff were very 

welcoming, positive and ensured that openness and honesty were features of the visit. 

 

The vision of the Head teacher, Gail Peyton, supported by the Deputy Head and the senior 

staff is demonstrated throughout the school, as evidenced through the conversations with the 

school partners, staff at all levels, parents, Governors and children.  The vision is enacted by 

the staff who are deep thinking and articulate and model expectations, treating adults and 

children with equal respect, ensuring that the ethos is enabled to grow.   Children respond 

accordingly, evidenced through the classroom and the dining hall at lunchtime.  The 

processes which embed the philosophy are modelled and described to ensure that there is 

clarity across all staff groups.   Aspiration is tempered by realism, possibilities are generated, 

then careful choice is made.  Action is monitored and evaluated.  

 

The over-riding impression given by Griffin is of a school that has an understanding of what 

can be provided to enhance the learning experience for children.  There is an energy and 

enthusiasm from the staff which is clearly visible in the attitudes and behaviour of the 

children.  There is a values-based ethos, based on openness, honesty and humanity, which 

ensures that the Inclusion agenda is assured. 

 

There is very clear leadership, with a number of key staff working together, through which 

developments are shared, enhanced, tested in practice and reviewed to assess impact.  As a 

result the school benefits from the drive and enthusiasm of a supportive management group, 

which is communicated through the children.  Around these hubs is a group of fully engaged, 

interested and energetic staff, whose voices are being enabled to be heard, but also valued by 

decision-makers, who encourage thinking and engagement to ensure that all decisions are 

based on the most secure information.  Within this organisation too, individuals are mentored, 

supported and developed through in-house and external CPD. 

 

The school policy for teaching and learning is developing towards a dynamic continuum.  

 

There is articulated evidence of:- 

 

1) analysis of evidence leading to quality information being made available to support 

2) detailed planning, including the provision of appropriate resources and staffing. 

3) Children, in the best practise, sharing in their learning journey, which is 

4) tracked and reviewed at regular intervals with 

5) records being collated and disseminated, allowing the process to be cyclic and 

developmental. 

 

 

 

 

 



 

 

 

 
 

The school is one where continuous development as a result of self-assessment is an essential 

element of all processes, ably led by senior managers.  Systems are strengthened as a result of 

testing and adaptation to need.  This process has been evolutionary. 

 

Learning is at the heart of whole-school development, with significant work being undertaken 

to ensure that personalised approaches to learning are becoming a reality for vulnerable 

children, through targeted interventions, often from well qualified TAs, but also the school 
Deputy Head, with a differential approach the aspiration for all learners.   Learning is tracked 

throughout a child’s career.  Systems are in place that ensure that quality information derived 

from attainment data that is given to teachers to support target setting.  

 

The children are a credit to the school.  They were invariably polite, happy to engage in 

discussion of their own learning and their experiences through their time at the school, 

although a few found the activities a challenge.  They are partners in the running of the 

school, some being given responsibility through the school council. 

 

The school staff, at all levels, are appraised of and share in, school development.  There is 

considerable collective professional expertise within the staff.  They are supported by the 

management of the school, both within their work and with training appropriate to their 

needs.  

 

There is significant evidence of good practice in Inclusion, across all categories of need. 

Inclusion is evident in every aspect of school life, ensuring that Every Child Matters and, as 

an extension, that every person associated with the school is also fully valued. 



 

 

The Governing body is a strong element of the development agenda, ensuring that the school 

is able to articulate strong, logical reasoning for improvements and initiatives before 

committing funding.  There are a number of very active members, with broad expertise which 

is made available to benefit the school.  

 

Parents express their pleasure at having their children at the school and endorse the view that 

the school is open, honest and welcoming, to their children and them as parents. 

 

Significant strengths:- 

 

 Open, honest and humane approach to the needs of the whole school community. 

 Very self-aware, through review, quality assurance and good knowledge of school data. 

 Planning at different levels. 

 Enthusiastic, supportive staff progressing the learning agenda. 

 Motivated children. 

 Parents, Governors and outside agencies able to provide broader support, but also 

appropriate challenge. 

 A community where everyone’s personal and learning needs matter. 
 

The level of discussion throughout the visit was of the highest quality, with all levels of staff 

prepared to engage in discussion and debate.  This openness is to be applauded as it allowed 

trains of questioning and a depth of thinking to emerge, which might support future 

developments.  It is clear that teaching and learning are at the heart of the school thinking.  

 

The next significant step for the school is to find the means to accurately describe the 

learning journeys of learners, to clarify expectations, especially of the higher achievers, 

which could lead to even more personalised methodologies developing.  The tasking of these 

discrete groups and individuals will be challenging, but not impossible, as aspects of this 

practice are in place.  

 

I am of the opinion that the school fully meets the standard required by the Inclusion 

Quality Mark. There are a few areas requiring further reflection and the school is 

aware of these. I have embedded some suggestions within the report which may support 

these reflections. 

 

I recommend that the school be awarded the Mark and be reassessed in 3 years’ time.  

 

There is a significant strength of Inclusive practice within the school which would support 

development towards Centre of Excellence status.   The staff are working towards researcher 

in the classroom approaches; this would fit very well with Centre of Excellence activities. 

 

Assessor: Chris Chivers   

 

Findings confirmed by Inclusion Quality Mark (UK) Ltd:  

 

 
…………………………………………. 

Joe McCann MBA NPQH 

Director of Inclusion Quality Mark (UK) Ltd 
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Name of School: Griffin Primary School 

Headteacher: Gail Peyton 

Date of assessment: 22
nd

 July 2013 

Final assessor/s: Chris Chivers 

Successful: Yes 

 

Context of the School and Sources of Data 

 

Ofsted December 2011 

 

Information about the school 

 

This is a larger than average primary school, with Early Years Foundation Stage provision for 

children in two full-time Nursery classes and two Reception classes.  Most pupils are from 

minority ethnic heritages, with a few from a range of different ethnic backgrounds.  Forty per 

cent of pupils speak English as an additional language.  A small minority of these pupils are 

at an early stage of learning English.  The proportion of pupils with special educational needs 

and/or disabilities is above average.  Most of these pupils have speech, language and 

communication needs.  The proportion of pupils known to be eligible for free school meals is 

above average.  There have been a high number of staff changes over recent years, including 

two changes of headteacher.   The current headteacher joined the school in September 2011. 

 

What does the school need to do to improve further? 

 

 Raise attainment and increase rates of learning and progress in English and mathematics 

by: increasing the proportion of good and outstanding teaching using information from 

tracking pupils’ progress, assessment and marking to plan work that is always well 

matched to all pupils’ needs ensuring marking and target setting consistently make clear 

to pupils how to improve their work whilst planning more regular opportunities for pupils 

to practise key skills across a range of subjects and monitor the impact of this work on 

pupils’ achievement.         

   

 Improve the use of assessment information in the Early Years Foundation Stage in order 
to plan tasks that build on what children know and can do already, including in the 

outside areas, to secure even swifter progress in their learning.    

     

 Enhance the skills of leaders and managers at all levels, including members of the 
governing body, to ensure sustained improvements are made to the quality and 

consistency of the school’s provision and pupils’ achievement. 

 

The website is very colourful, inviting and easy to navigate.     
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The school sees itself as:- 

 

“At Griffin we aim to provide a positive learning environment in which children can develop 

positive self-esteem, high achievement, respect for oneself and others, and ample 

opportunities to express and develop their creativity.   

 

At Griffin we will encourage you to actively participate in your child’s education. We know 

that in order for children to develop fully and healthily, a positive partnership between the 

parent and the school is vital, so your opinions and support are both valued and welcomed.   

             

Close working relationships between parents, teachers and children will produce the best 

possible opportunities for children to make great progress. 

 

We encourage and expect children to work to the best of their ability in all curriculum areas.  

We offer a wide range of experiences to ensure that every child has access to a broad, 

balanced and enriched education. 

 

At Griffin, your child will learn to respect themselves and have respect for others.  

 

Key features of our school include:- 

 

 Teaching staff who are extremely committed and work hard to provide the very best 
education that they can for your children. 

 Full time teaching assistants in every class to support all pupils. 

 Specialist provision for children with additional needs through our dedicated Inclusion 
Team and through our onsite therapeutic provision from Kids Company. 

 Good pastoral support from our Learning Mentor team who support both children and 
families to access a wide range of resources. 

 A newly refurbished nursery outdoor area – landscaped so that children have open access 

to high quality outdoor learning. 

 Environmental Science through our specialist nature garden provision. 

 Specialist teachers for Music, PE & Art. 

 Whole Class and Individual tuition in learning musical instruments (piano, trumpets, 
flutes, drums, guitar & steel pans). 

 Good behaviour. 

 A purposeful learning atmosphere. 

 A wide range of after school activities. 

 Partnership working with Ignito Project – who offer a varied range of enrichment 

experiences in the Creative and Expressive Arts. 

 Shine on Saturday provision – collaboration with St George’s and St Mary’s Schools. 

 Access to activities which take place on the weekend e.g. Karate, Cheerleading etc. 

 A strong commitment to the use of Information & Communication Technologies (ICT). 

 A wide range of extra-curricular and educational trips (at least one per half term) and 
specialist visitors to school, so that children get lots of first hand experiences. 

 Early morning classes throughout the school to help children who need extra support. 
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Portfolio and Other Supporting Evidence 

 

Tracking document school judgements 

Element Policy Awareness Practice Assessor notes from tracker (highlight any 

issue identified as 3) 

1   Achievement 2 2 2  

2   Attitude 2 2 2  

3   Leadership 2 2 2  

4   Staffing 2 2 2  

5   Environment 2 2 2  

6   T&L 2 2 2 Utilisation of support in classroom 6.6 

7   ICT 2 2 2 Effective utilisation of ICT for 

communication and learning  7.4 

Aware of ICT needs in various settings 7.8 

Resources and equipment to enable access to 

curriculum 7.11 

Resources and equipment for personal living 

skills 7.12 

Skills to utilise ICT 7.13 

8   Parents 2 2 3 Parents are given the opportunity to be 

involved in their child’s learning 8.1 

Parents confident that child is valued 8.2 

Parents understand inclusion policy/values 8.3 

Parents share inclusion aspirations 8.5 

Confidence in the school and in advice 

provided 8.8 

Decisions are joint ones 8.10 

Know and understand the aspirations of 

parents 8.11 

Communication is clear, effective, consistent 

8.12 

9   Governors 2 2 2  

10 Community 2 2 2 Awareness of school and its policy on 

inclusion 10.4 
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Reflection point 1 

 

The website has embedded all the main school policies.  

 

Policy in a nutshell 

 

Most school policies are long-winded, verbose, full of jargon and difficult to remember, by 

staff, parents or children. 

 
 

 

Could these be developed into very easy to remember statements for each of the most 

important policies in the school? 

 

Behaviour policy 

 

You are responsible for 

your own behaviour. 

 

You are responsible for the 

way you treat others. 

 

You are responsible for the 

way you treat our 

environment. 
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Element 1 - Learner Progress 

 

The school provides a lively, challenging, stimulating and attractive environment in which 

each child enjoys working and is actively encouraged to take every opportunity to fully 

develop their academic, physical, artistic, spiritual and social abilities.  Design Technology is 

a key element of this opportunity, with opportunities for problem solving and art, through the 

artist in residence.          

   

Children are set literacy and numeracy targets based on prior and predicted attainment with a 

degree of challenge built in as they work to achieve group and whole class targets.  Targets 

are shared with parents.         

        

Assessment for Learning is used in the school with a range of other assessments; formal and 

informal are used to support Teacher Assessment, to monitor children's achievements 

throughout the school, to track progress and inform target setting, tracking progress is a 

regular feature.  

 

Children identified as needing re-enforcement in Literacy or Numeracy or as having SEN are 

supported through a broad range of well organised interventions as small group work or 1.1 

support for those with specific learning difficulties.   Children on the SEN Code of Practice 

have Individual Education Plans to target their specific needs.     

          

The school expresses the view that it is very important that every child achieves to the best of 

their ability.   Academic achievement is a high priority and the main focus.   They also 

believe in giving each child the opportunity to feel successful by encouraging them to 

develop their unique gifts and talents.  This is seen as boosting their self-esteem and having a 

positive impact on their motivation to succeed academically.    

       

The impact of the school approach to learning can be seen in the very impressive results at 

the end of KS2 SATs, which show a dramatic rise, sustained over the past three cohorts. 

 

Strengths:- 

 

 Induction arrangements very secure.       
     

 Communication systems in place throughout the school allowing everyone to articulate 
their views and to know that they are valued.      

     

 Children feel safe in the school.        

  

 The IQM tracking document illustrates the community feel of the school, with clear 
articulation of understanding individual needs, personalised approaches, broad 

understanding of the school community of individual needs and a strong support network 

surrounding children throughout their school experience.    

        

 Children’s progress is tracked. 
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Areas for reflection:- 

 

 The children sometimes found it difficult to articulate their learning targets, having been 
asked how they were trying to get better at their learning.  There was evidence in 

classrooms of success criteria being in books, stuck to the inside covers.   As a result, they 

are not available to the child or the teacher for consideration during a lesson.  

       

 The school would seem to need to reflect further on this aspect, as it forms a significant 

driving aspect in classroom expectation.   There is a very clear marking policy.  

       

 The change suggested could form the basis of learning discussions, as it reflects what the 
teacher will be looking for when giving feedback either orally or in writing.   

       

 Individual targets developed in this way and tracked within each lesson would provide 
sufficient rigour to promote greater dynamic progress across all abilities.  

        

 AfL - This area needs to be clearly defined by the school staff so that it is more evident in 
daily practice.  Encourage children, especially the more able, to understand the detail of 

their own success criteria and to be able to fully engage with evaluating their progress 

within and at the end of lesson against these.  This was not an obvious feature in 

discussion with children and the evidence suggests that there may be groups where the 

lack of drive is reducing their progress, as a lack of this detail can result in a focus on 

activity completion rather than learning.       

     

 Ensure that the progress of children in subjects other than English and maths is in line 

with their core abilities.  The value of the foundation curriculum as a basis for extending 

the core curriculum is evident in the school.  Linking the elements further would enhance 

the potential of both. 
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Reflection point 2 

 

In considering the very few issues that arose during the visit, I would offer the following 

food for thought as the school seeks to further enhance the writing skills of the children. 

It is an approach that focuses on the writing process, with editing and improvement at 

the core.  

 

Towards structure in writing (a two-page approach). 

 

The principles of a two-page approach to writing can be relatively simply put:- 

 

 The first page of an exercise book is left blank potentially to act as an ongoing contents’ 
list. 

 Subsequent two page spreads are the basis for the development of a piece of writing.   

 The left hand page is designated as a planning and ideas gathering page, with children 
encouraged to put down all their thoughts connected with the writing purpose. 

 

Ideas can be explored through a variety of considered approaches:- 

 

 Brainstorming. 

 Ideas webs. 

 Mind mapping. 

 Lists. 

 Useful phrases. 

 Story frames.  

 Structured pictures or storyboarding. 

 Story lines or timelines. 

 Difficult or interesting words. 
 

Many of these are used intermittently to suit specific purposes.  Some lend themselves to 
further exploration with regard to story structure, especially with ideas such as sentences and 

paragraphs. 

 

Scaffolds for writing allow consideration of these concepts. 

 

 

                                                                                                                                                    

 

 

 

 

 

 

 

Initial stage 

 

Picture area 

 

Associated words Single sentence 
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Picture 

 

Key words as prompts for storytelling  

or sentences 

Beginning 

 

1,2,3,4 words 

1,2,3,4 sentences 

 

Middle 

 

 

End 

 

 

Writing planner 

 

Story title or writing theme e.g. science task 

 

 

Paragraph 

theme 

 

Key words for each 

paragraph, or story 

board pictures 

 

5 “paragraphs” 

 

Discuss paragraph conventions to be used, 

when appropriate. 

Introduction 

Scene setting 

Characters 

 1,2,3,4 etc sentences per paragraph, 

embedding differential challenge. 

Connective 

words 

Development 

  

Main action 

Speech? 

  

Resolution of 

conflicts 

  

Conclusion and 

closing 

reflections 

  

 

Story or writing time line 
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Arrow stories or connected ideas, e.g. in reporting a timeline visit. 

 

 

                                                                                     

                                                                                                                        

 

 

                                               

                                             

  

 

 

                                                SUDDENLY! 

                                                  Element of  

                    Surprise! 

 

 

 

Any of these ideas can be incorporated into the left hand ideas page, can be replicated on the 

right hand page as appropriate for first drafts, although older children will be encouraged to 

use the blank sheet and to be organised in their approach, using guidelines, which can also be 

differentiated to needs. 

 

The left hand page can also be useful for teacher intervention:- 

 

 Adding conversation notes or feedback. 

 Supporting spelling development. 

 Drafting and editing are essential elements of this process, with children taking more 

responsibility for this aspect of their writing production. 

 

All the above are capable of being developed within Powerpoint activities, with ICT skills 

embedded also. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Storyboard 

Pictures 

Words 

Ideas 

Sentences 
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Element 2 - Learner Attitude, Values & Personal Development 

 

The children whom I met during the visit were, without exception, courteous, confident and 

articulate.  They were allowed to speak freely and did so openly and honestly.  They were a 

credit to the school. 

 

The discussions showed that the children were fully aware of their part in school life. 

 

They valued their school, their teachers and TAs saw how the school was enabling them to 

achieve at their best. 

 

There is a broad range of rewards, encouraging continuous involvement. 

 

There are many layers of very good intervention support for children’s behaviour and 

learning needs, within the system, which allows intervention and decisions to be taken by 

both staff and children, being enabled to make “the right choices”. 

 

They value all that is available to them and take advantage of the many experiences available, 

in and out of normal school hours.  This opportunity is considerable, with many activities 

provided within the school, some supported by Kids Company.   As a result the children’s 

lives are enhanced considerably. 

 

Off site includes very good use of London resources as well as opportunities for residential 

activities. 

 

Induction and transfer arrangements are very effectively organised, with a significant body of 

evidence that shows clearly that the majority of children on the special needs’ register  

are making appropriate levels of progress in reading and writing and maths.  

 

There is a wide range of interventions, ably coordinated, utilising internal staff as well as 

external expertise.  These interventions were highly valued by parents. 

 

Strengths:- 

 

 Induction and transition arrangements very secure.     
     

 Communication systems in place throughout the school allowing children to articulate 
their views.          

    

 Children feel safe in the school and are regularly asked for their views.   

    

 The IQM tracking document illustrates the community feel of the school, with clear 
articulation of understanding individual needs, personalised approaches, broad 

understanding of the school community of individual needs and a strong support network 

surrounding children throughout their school experience.     

   

 Children’s progress is tracked. 
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Element 3 - Leadership & Management 

 

The headteacher and senior leadership work well as a team, determined to offer children a 

fulfilling education and they are on their way to fulfilling their aspiration.   

      

There is a passion for learning articulated at the core of the school philosophy.  This applies 

to all members of the community whom I met and, as a result, is impacting positively on the 

children.  This could be broadened further to a passion for children and their life chances. 

They are challenged and encouraged to do well.  

 

There is distributive leadership at Griffin, with all staff understanding their roles and working 

with purpose and determination.  Delegation is evident in the school, with lines of 

responsibility and communication well understood. 

 

Inclusion has been a central agenda item for school improvement over the past few years and 

is an essential aspect of the school ethos, articulated well through the UNICEF Rights 

Respecting School agenda being followed.  Over the process the school has evolved to 

changing needs and has the capacity to continue to do so.     

    

In keeping with the school's ethos statement, the whole staff team is very aware of the 

school's ambition and demonstrates a high degree of unity of purpose in the drive for 

improvement.           

  

Governors are fully supportive of the school but at the same time they monitor its work, 

constantly challenging it to improve further.  They are very knowledgeable, have efficient 

systems for meeting their statutory responsibilities and play an active role in the school's 

strategic development.         

  

The school's involvement with families is a good example of the way in which it promotes 

community cohesion at local level.  There are extensive and effective links and a range of 

partnerships with outside agencies, as well as with local schools.  Promoting equality and 

tackling discrimination of different groups of children are well managed and highly effective.

  

Strengths:- 

 

 School vision in action.         
  

 Clear routes of communication.        
    

 A team approach to leadership.        

      

 Staff capacity being constantly enhanced.      
       

 Self-aware, self-reflective and sound systems.      
   

 Feedback from “critical friends” welcomed. 
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Area for reflection 

 

 There is potential, within the current communication arrangements, to consider a one 
question questionnaire approach to parents, to enhance returns.     

    

 Equally, events can be explored through a WWW and EBI board; two colour post-its 

attached to what went well and even better if posters. 
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Element 4 - Staffing System & Organisation 

 

There are significant strengths among the staff which are used to the advantage of the school 

and the children.  There is a high degree of professionalism throughout all levels, ensuring a 

cohesive team, which parents see as an extended family.  Communication is very good, 

utilising a broad range of media. 

 

The best staff practitioners are reflective, resourceful and resilient, magpie (ing) ideas, to 

capture the best available, demonstrating a “can do” approach and allowing fun to be an 

element of teaching and learning. 

 

There are strong structures which underpin the staffing arrangements.  Each knows what their 

role is and how it relates to others. 

 

The articulacy shown by the staff interviewed and their understanding of the school 

approaches to T&L was very impressive.  It was clear that very high calibre staff are 

recruited into the school.  Their capacity to develop and maintain a coherent narrative and 

argument showed the potential to offer considerable support to the school development 

agenda, especially in reviewing the curriculum, establishing a high level of ownership. 

Clarity of thought was accompanied by clarity of purpose, clearly articulated, with inclusion 

being at the heart of their personal philosophy, so supporting the school’s aims. 

 

An able group of teaching assistants offer very valuable support to T&L, as well as many 

areas of the individualised or small group SEN support programmes.  They are seen as a very 

valuable asset. 

 

The Special Educational Needs Policy can be summarised as follows:- 

 

 That all children with special educational needs are given access to a relevant curriculum 
which is differentiated to meet their individual needs.     

    

 To assess as early as possible children’s particular needs and, when appropriate, to cater 
for their needs within the normal curriculum and classroom.    

         

 To enable all children to achieve their best by providing strategies and resources to 

develop skills and foster confidence.       

   

 To create a partnership between parents, the child and the teachers, where an open 
exchange of knowledge, views and information can maximise the support of the child.

  

 To keep parents fully informed of any special arrangements that are necessary for their 
child.           

  

 To enable the class teacher, with the help of the Special Educational Needs Co-ordinator 

and the Teaching Assistants, to monitor the child’s learning, assess the progress made and 

report to the child and his or her parent. 
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Strengths:- 

 

 Clear staffing structure.         
    

 School vision being enacted by all staff.       

       

 Highly ordered and organised.        
     

 Very good ICT support available to teachers.      
       

 Thinking is highly developed. 
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Element 5 - The Learning Environment 

 

There are spaces available to enhance learning, with high quality facilities and resources 

available to support teaching and learning.  These resources are largely in very good 

condition, suggesting care is taken with them. 

 

The curriculum is focussed on learning.  There is evidence of high quality provision where 

teachers engage children in their learning, track their progress and ensure that intervention 

strategies support continued progress.  The school population is becoming more settled, 

which, combined with an enthusiastic staff, has ensured improvements.  

 

The curriculum generally is relevant and being led by well qualified teachers, whose aim 

appears to be to make the children aim as high as possible, with increasing success.  

 

The processes of learning appear to be very strongly linked with Maslow’s Hierarchy of 

Needs, with children being supported as necessary, but also challenged to aim higher.  They 

are safe and secure, basic needs are assured, they feel well cared for by all staff, and have 

good self-esteem, thus creating the environment where they could aspire to make decisions, 

think for themselves and try, knowing that learning is derived from attempting something. 

 

The support available to children is broad, with many staff members acting as the eyes and 

ears of the school, interacting with individual children in need.  Children can self-refer to a 

range of staff for help.  The staff with responsibility for student support were unfailingly 

cheerful and mutually supportive.  The collegiate aspect of the school is a significant 

strength, not just to the staff, but as a role model to children.  

 

Very high quality corridor displays present the work of pupils across the curriculum and 

encourage passers to stop and spend time to browse and admire.  

 

There is visual evidence within the school that the Inclusion agenda has been embedded:- 

 

 through photographs,  

 quality displays of children at work, 

 learning objective/success criteria being displayed at the outset of lessons and reviewed 

within,  

 the ease of movement within the school environment, ensuring free flow of children. 
 

Strengths:- 

 

 Use of space, inside and outside the building. 
 

 Resourcing - equipment and staffing.  

 

 Broad curriculum. 
 

 Celebration of achievement through display and at sharing assemblies. 



Assessment Report  
 

© Inclusion Quality Mark (UK) Ltd  20 

 

 

Areas for consideration:- 

 

 During the visit, there was discussion of the use of images to enhance learning, through 
camera, taking photos as memory joggers to support oral rehearsal of report and 

instruction writing.          

    

 There was also consideration of the use of visualisers to support all aspects of teaching 

and learning, to make the learning more explicit by being enlarged on the IWB.  

      

 Some classroom displays presented as a little cluttered, which could cause a slight 
sensory overload for some learners.        

      

 Some displays could be distracting rather than enhancing the learning experience.  It may 
be worth seeing less as more.  A wall of words can be daunting for an adult and if the 

words are important to an individual, perhaps a personalised dictionary of essential words 

needs to be available at the table, flipped out as with the target setting discussion. 

      

 The fit trail space lends itself to learning development.  There is potential for a mixture of 
vegetable plots and flower gardens.  Both could be offered to families as communal 

projects. 
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Element 6 - Teaching & Learning 

 

Relationships are strong and classrooms present with a calm and purposeful atmosphere.  

 

Both teachers and support staff are ever mindful of the children' relatively weak oracy skills 

and hence they provide many opportunities for children to discuss.  

 

In lessons, paired discussion is used with teachers prompting children effectively.  

 

Staff have worked hard to ensure that their planning extends children' interests.  

 

Good levels of support are provided for children who experience difficulties and this helps 

these children to access all that the school offers.  

 

Close attention is paid to those at an early stage of learning English and also to those that 

have emotional and behavioural difficulties.  

 

The school also ensures that provision is made to support the families of vulnerable children 

as well as providing specific support for those that may need it.  

 

Strengths:- 

 

 The best teaching is vibrant, making very good use of a rich variety of resources, 

including ICT and exciting activities.  Coupled with teachers' good subject knowledge, 

this motivates and engages children and gains their attention.    

   

 Planning is thorough and teachers know very clearly, because of excellent assessment 

methods, what children need to learn next.       

   

 A wide range of stimulating opportunities and visitors enrich the curriculum.  
    

 Children are safe and secure, basic needs are assured, they feel well cared for by all staff, 
and have good self-esteem, thus creating the environment where they could make 

decisions, think for themselves and try, knowing learning is derived from attempting 

something. 

 

Areas for reflection:- 

 

 Ensure that all teaching aspires to the best on offer. 

 

 Seek ways to describe very clearly the learning expectations within a year group, so that 
the teachers can fully engage with the curriculum to be developed, enhancing learning 

opportunities. 

 

 Consider the interaction between different planning dimensions, annual, termly and 

weekly, linking the tracking of children with the curriculum needs, to more fully develop 

differential challenge. 
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 Explore differential tasking in detail, especially as this applies to the middle and upper 
ability children.  

 

 Ensure that good and outstanding practice is consistent across every year group and class. 

Avoid the non-core subjects becoming whole class teaching; same task, same expectation, 

same outcome.   Describe non-core in terms of the core, so aspects of oracy, reading, 

writing, mathematics may be integral to an activity, so can be developed as core aspects. 

 

 Describe clearly and secure differential expectation of individual children, moving 
towards personalised approaches.   Link the differential challenge to clear target setting at 

an individual level.  See below. 

 

 Where the school is working on the talk agenda, supporting writing, there is a link with a 
broader T&L principle of collaborative group work.   Linked with differential challenge, 

this could provide a strong vehicle to accomplish both.   

 

 Look at the detail of planning to review whether this, in itself, could be restricting the 
curriculum for a number of children as teachers seek to ensure equality of opportunity. 

 

 Consider the periods between target reviews. 

 

On the IQM website, there are a number of discussion documents which might promote 

further reflection among the staff. 

 

An example is below, chosen as reflective topic 4. 

 

Differentiating Differentiation 

 

Analyse Plan Do Review Record 

 

 “I often warn people: “Somewhere along the way, someone is going to tell you, ‘There is 

no “I” in team.’ What you should tell them is, ‘Maybe not. But there is an “I” in 

independence, individuality and integrity.”  ―    George Carlin 

 

Moving towards an evidence based approach to teaching and learning, seeking methodologies 

that support the learning needs of the whole class, including special needs and gifted and 

talented. 

 

The teaching profession, at times, can appear to be seduced by methodologies that eventually 

become stereotypes. The three part lesson appears often, introduction, activity, 

resume/summary/plenary. This can support whole class teaching, which occasionally is 

necessary. The first question that arises is whether all the children are in need of the input. If 

some are already secure on the teaching point, could they be better occupied on an 

independent task, based around the same elements, while those who needed the input had 

direct teaching? The able group could then have a more specific and useful input following 

this, while the taught group was engaged on their activity. This increased dynamic will have a 

positive impact on learning behaviours. Once the input is over, there is the question of 

activity. In a mixed ability class, how is this achieved? 

 

http://www.inclusionmark.co.uk/author/show/22782.George_Carlin
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The needs of any grouping of children will be as diverse as the number involved. Every child 

has individual capabilities, each of which needs to be developed. This causes teachers to 

shudder, as they deem themselves incapable of meeting the needs of so many individuals. 

Many then revert to whole class teaching, supported by different challenges for different 

groups, sometimes with unspecific outcomes, such as “all must, most will, some might”. If 

“some might”, who are they and shouldn’t that be the bottom line challenge for that specific 

group. In this case, is “differentiation” potentially allowing some children not to be 

sufficiently challenged? Differentiation is, in reality, a constituent of assessment and 

diagnosis, using the information arising out of assessment activity in order to provide clarity 

in the next steps for learning. Differentiation by outcome, by support and by task are the most 

used approaches. 

 

Differentiation by outcome, where all the children are given the same task, supports whole 

class teaching and can be, if created with care and then followed up in detail, a very valuable 

diagnostic approach. The teacher role is to engage fully with the outcomes to support their 

subsequent planning. Attempting to do this for a class of thirty children is time consuming 

and demands considerable analytical skill from the teacher. The outcome should be a careful 

descriptor of the capability of every child, a series of “can do” statements, providing the 

starting points for subsequent learning, supporting detailed target setting. It is often the case 

that differentiation by outcome becomes the norm of the classroom. However, it can also be 

used as an excuse for no differentiation, where outcomes are largely ignored and have no 

impact on subsequent learning. So differentiation by outcome is a starting point, not an end in 

itself. 

 

Differentiation by support is often deployed in classrooms where a teaching assistant is 

available, more frequently to work with the lower ability children in the class, sometimes 

becoming the normal operation. This approach can have impact, but also has drawbacks with 

overuse, as it can mean that children with specific needs are always working with less 

qualified staff. This can lead to reduced independence being shown by the children and can 

make the TA define the role as his/her norm, with the teacher becoming more deskilled in 

dealing with SEN children. As a result of the teacher analysis of pupil need, differentiation by 

support should be part of targeted intervention with clear development articulated and 

anticipated, measurable outcomes known to all participants. Without this, the TA can be 

working in the dark and the children can spend time drifting, rather than devoting time to 

learning. Consider whether it is possible to institutionalise dependence in both children and 

teaching assistants. 

 

Differentiation by task is the harder approach, but over time is by far the most challenging 

to learners and, if carefully supported and encouraged by the teacher and other staff, can lead 

to greater outcomes. The outcomes of a piece of work allow the teacher to sort the children 

into general ability groups, based on their levels of achievement, which can be generated 

from level descriptors, “can do” statements or APP-style records. This provides a general 

range of ability with specific challenge points, each of which can have the next learning steps 

described. Once these are in place the setting of discrete tasks can happen. These can 

incorporate more subtle learning challenges, like collaborative or cooperative working 

methods or independent use of resources. The tasks are set with clear learning outcomes, 

based on a teacher hypothesis, so the teacher is essentially saying “Within this task you’ll be 

able to show me if you can……”, so assessment at outcome is either yes or no to 

achievement. 
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Differentiation by task is not just a matter of starting with the special needs children and then 

making tasks a little bit harder for the rest. This approach may leave able children 

unchallenged, or insufficiently challenged. Start at both ends then consider the middle. Are 

the middle ability really all the same? Are they in reality several sub-groups? Do some need 

tasking nearer the able children, or the lower group and what about the real middle? 

Therefore, in reality, it is the tasking of learning opportunities that might cause teachers to 

avoid the detailed approaches demanded by differentiation by task, as it can be argued that 

the teacher is creating four or five “lessons” within one. In reality, the tasking is likely to 

have similarities, but with the implications of targets challenging different end points, 

providing restrictions for some, perhaps the use of concrete apparatus as a learning support, 

while others have more open tasking to see how far they can progress. Support and tasking 

will lead to outcomes. It is the diagnosis of these outcomes that provides the base for the next 

challenge. Is there a need for pre-teaching, recapitulation of the information or is there room 

to progress? These questions will receive different results, even within groups. 

Gradually the class teacher is moving to personalised learning. The next question may be 

how much certain able individuals can challenge themselves and take responsibility within 

their own learning. In this scenario, if each child is capable of self-generated target setting, 

the teacher role becomes far more subtle, with the need to engage with individualised need. 

The teacher and TA will at times then become the facilitators of learning, but also available 

to be the knowledgeable other, teaching as necessary. 

 

Differentiation by expectation 

 

This reflection was prompted by the #ukedchat Twitter discussion on Thursday 29th 

November 2012, which was focused on differentiation. There has been much consideration of 

this topic and it is often the most difficult aspect of teaching practice. Reflecting on 

interpretations of differentiation, it would appear reasonable to promote the idea of 

differentiation by expectation, which may be a more accessible idea than differentiation by 

other means, especially of task, where there can be the perception of planning for several 

separate lessons in one, so this is then ignored, reverting back to differentiation by support or 

outcome. 

 

Differentiation by expectation occurs before the learning, not after, so articulated, group-

specific expectations provide clarity to the learner and the teacher during and afterwards for 

engagement and feedback. 

 

Within the post on planning, there is an example of lesson plan, within which is a box to look 

at group expectation. This can in itself also provide the basis for in class note making by the 

teacher to support assessment for learning. 
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Some teacher planning for differential expectation is articulated as all will, most should, 

some could, which, although it does appear to provide a scaffold for progress might not 

provide the rigorous challenge for the most able, nor contribute to the pace of the lesson. 

Challenging all abilities to produce provides outcome at maximum, achieved within the class, 

which can be shared to engage all learners in potential, possibly future aspirations. 

 

Differential input 

 

Many teachers have been seduced by the three part lesson approach, input, task and summary 

or plenary. It can be seen regularly in use, with a large group of children sitting around the 

teacher on a carpet or at their desks, depending on the age group. The teacher presents the 

same material to the whole group at the same time. Is it realistic to assume that all the 

children need the same input, unless perhaps, it is a completely new piece of learning? 

If a teacher, standing in front of the class, is aware that some of the class already know the 

information, why do they still have to sit through another resume of the activity? Are they 

learning anything? Could they be doing an activity that captures the essence of the 

information, while allowing the teacher to focus on those who need a more scaffolded, 

rehearsed approach?  The teacher would then follow this up after the input to the remaining 

group. 

 

Equally, some children will be finding the activity too hard, so perhaps they could be given a 

preparatory, sensitising activity before coming to work with the teacher?  This approach is a 

variation on the three part lesson, but seeks to put the notion of differentiation to more 

practical use from the beginning of the lesson, rather than just at the task stage. Adopting this 

approach, which is relatively simple to accomplish, allows greater interaction with the 

learning needs of the learners at an individual level, guiding the teacher to closer engagement 

during the task, allowing challenge levels to be refined, feedback to be personalised and 

children to take more responsibility for their learning. 

 

 

Whole class inputs can lead to whole class tasking and then a great deal of individual 

marking. Refining the approach ensures that the outcomes can be more clearly defined, 

supporting a deeper intervention and future learning. 
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Developing personalised target setting 

 

Where a school is developing a strong Teaching and Learning agenda, there is usually much 

data, which is capable of supporting the target setting agenda for the children. However, this 

does need to be interpreted into useful information to be able to ensure that children are party 

to their progress. This omission could be a contributory factor in holding back the 

achievements of some significant groups. With this in mind, the following idea is offered. 

This links with reflection topic 4. 

 

Reflection topic 4  

 

During the course of the IQM visit, it became clear that the school was actively pursuing a 

strong Teaching and Learning agenda, but was seeking a key element which could support 

the next phase of evolution. There is much data, which is capable of supporting the target 

setting agenda for the children on the SEN register. It was less clear that the needs of all 

children were being closely targeted. This omission could be a contributory factor in holding 

back the achievements of some significant groups, especially the middle achievers. With this 

in mind, the following idea is offered. It will need to be reflected upon further to make it a 

constituent part of Griffin practice. 

 

The example on the next page is based on children arriving in year 3. 

 

Ability group Start Level, 

known yr 3 

Descriptor End level, 

yr 4 

aspiration 

G&T, able quartile 3 Learning journey for each level child. 

Differentiated statements, based on level 

descriptors, to support individualised target 

setting 

4 

 2 Consider the notion of Group Education 

Plans, to specify the group learning 

journey. 

3+ 

 1  2+ 

SEN Less than 1  1+ 
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Children have the success ladder attached to edge of the relevant 

exercise book, so that it can be folded out and seen during every 

session. 

Child to write one target at the top of a piece of work against 

which the teacher and the child can make an assessment 

comment. Employ simple, but effective self-assessment and 

positive, developmental teacher assessment and comments. 

At review points, the child will discuss with the teacher reflective 

evidence of achievement of the targets, with examples embedded 

within a Personalised Learning Journey Portfolio. This PLJP 

would pass with the child through each year. 

A reflective summary of each year, by the pupil, would be an 

element of the report to parents and would be the key document to 

summarise the learning journey for each year. 

Devise a list of 

criteria for each 

level of success, in 

the form of a success 

ladder, with 

elements drawn 

from the next series 

of statements, 

targeting progress 

beyond the next sub-

level. From this list, 

children and 

teachers will select 

appropriate targets 

for the term, against 

which feedback 

judgements can be 

made. 
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Element 7 - Resources & ICT 

 

Strengths:- 

 

This school is well resourced, with up-to-date equipment, plenty of good quality books, and 

adequate storage facilities. 

  

There are peripherals relevant to the needs of individual children. 

 

All classrooms have an IWB, which is used to support the curriculum. 

 

Children can use digital cameras, microphones and other equipment to support their learning. 

Photographs of school activities help the children share their experiences with visitors and 

parents/carers. 

 

The school has an attractive website which is kept up-to-date and which is informative about 

the life of the school. 

 

The rationale can be stated simply, resources are bought to need, and where need is clearly 

articulated, the school does its best to provide the best quality resources available. 

 

Areas for reflection:- 

 

 The school should review the use of ICT to ensure that it is developed further as a 
learning tool: for example for children to develop their presentation skills, utilising image 

capture to develop storyboards for report writing rehearsal and for individualised 

programmes for spelling or for selected aspects of Numeracy.     

     

 Some programmes could be adapted and managed for groups of children by TAs as part 
of their SEN provision.         

   

 Consider the use of available equipment including the use of visualisers to support review 

or share high quality work in summaries of lessons.      

    

 Photographs are also capable of being developed into storyboards to support recount and 
story-telling. 
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Element 8 - Parents & Carers 

 

Parents and carers say that they appreciate the close partnership that they have with the 

school and are particularly grateful for the regular opportunity that is available for them to 

review their children's progress.        

     

The parents and carers who came to the school to discuss this issue spoke with one clear 

strong voice, supporting the school ethos and vision. 

 

They felt that staff knew their children well, recognised their different abilities and needs and 

catered well for their individuality. 

 

They clearly felt that the school fostered a “Can do” approach in the children, deriving from a 

general feeling of positivity engendered by the staff at all levels. 

 

They articulated the view that contact arrangements and general communications with the 

school are very good.   

 

They felt that they enjoyed very good communication with the school staff, with very quick 

response to queries. 

 

They valued the quality of access to teachers at all levels, including senior managers. 

 

The systems in the school that support their children were noted as particularly successful in 

ensuring good quality participation. 

 

There is a general feeling of being listened to, and where necessary, that action is taken as a 

result of the conversations. 

 

Parents are involved in the life of the school, supporting fund-raising activities, attending 

concerts, plays, special assemblies. 

 

Strengths:- 

 

 Quality of communication at all levels.       
      

 Access to relevant staff quickly, allowing early resolution of concerns.   
     

 Relationships between parents and the school.      

   

 Stay on and play.  This proposal offers parents a further opportunity to come back into 
school with their child for 10-15 minutes, to share some aspect of play, allowing teachers 

to have informal contact in a safe context, to monitor interactions between parent and 

child and also to model methods.        

   

 NB This could be extended to stay on and paint, draw, do homework, etc...  
     

 It can also be extended to developing guided reading modelling with parents. 
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Areas for consideration:- 

 

 Consider issues to do with the reading online, the Bug book.  The lack of a book to handle 
might be a disadvantage for some.  What opportunities can be developed to place real 

books into homes? 
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Element 9 - Governors, External Partners & Local Authority 

 

Governors play an important role.   Their effectiveness is good because they provide good 

support, sensitive challenge and they have substantially improved their own procedures to 

check the school's provision, and this enables them to provide a clear strategic direction. 

Governors bring a wide range of expertise to their role, which they apply effectively in 

evaluating the school and challenging low attainment.  

 

During this visit, there was an opportunity to engage only with two Governors as a 

representative group.  They presented the Governing body as committed to the success and 

development of the school.  They articulated the many strengths of the school, and were 

aware of potential limitations 

 

There is a significant body of talents which can be made available to provide many different 

elements which might contribute to this progress.  The notion of critical friend was mooted 

and discussed.  

 

There is the capacity to challenge and to ensure that development has logic, has been 

rigorously thought through, costed and is capable of effective implementation. 

 

The school links with a range of external partners, mainly in the area of individualised 

support need, where colleagues with specific expertise may be required.   These colleagues 

are fully incorporated into the life of the school where possible.  These colleagues bear 

testimony to the ease of their relationships with the school and, as a result, the potential for 

substantial improvements in life chances for the children. 

 

Strengths:- 

 

 An open organisation, developing an open-minded community, supportive of each other 
in efforts to make progress.        

    

 Willingness to engage with a wide variety of partners for the sake of each individual 

child.           

  

Areas for reflection:- 

 

 It may still be necessary for the school to ask itself “hard questions” to ensure its 
continual progress, especially as it develops.  There will be a need to describe ever finer 

evidence for change. 

 

 Governors can often feel ill equipped to make classroom visits; it is possible to engage 
with the Professional Attributes area of the teaching standards, with a focus on the 

qualities of the person, rather than knowledge or skills, which is the remit of the 

professional managers.  This can be a useful guide for appointments. 
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Element 10 - The Community 

 

The story of the school in the community has developed over the past few years.  This is held 

by the community members present to be as a result of the leadership of Gail Peyton, 

supported by a very able staff appointed to work within the school vision. 

 

The view was expressed of an outward looking school, one that works in strong partnerships 

with a very wide range of partners, in so doing significantly enhancing the opportunities for 

the children, allowing them to engage with the local community at a good level. 

 

The public face of Griffin is very positive.   Achievements are being celebrated more within 

the community.  

 

Community members commented on the provision that is made to support children to take 

part in outside, community activity. 

 

All felt that they are enabled to have detailed discussions with senior staff or others, with any 

areas of disagreement openly and honestly shared.  

 

From the tracker:- 

 

 Links with Local Community Resources & services e.g. Children’s Centre, Spingfield, 
Adventure Playground, New Covent Garden Market & Local Schools etc. 

 All information of local classes available on notice boards.  

 Cycle training.  

 Battersea extended schools’ cluster. 

 Outreach services manager refers parents to services at children’s centre.  

 Information of services at Larkhall and Yvonne Carr children’s centre is published at 

reception and notice boards.  

 Partnership with CC to deliver SFSC parenting programme.  Recognise family needs and 
celebrate their achievements.  

 Y5 & 6 crime prevention workshops, by Wandsworth Crime Prevention Team.  

 SALT support via Children’s Centre Services for under 5s.  

 PTA actively involved in school community and actively fundraise.   

 Range of after school activities. 

 Booster and after school tuition. 

 Stewarts Road Adventure Playground. 

 Battersea Extended Schools’ Cluster. 

 Shine on Saturday. 
 

Strengths:- 

 

 The school is seen as an important element of the local community.   

  

 It is valued for the changes wrought over the recent past, as they have impacted on local 
people positively.          

   

 The school is a partner to the community. 
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 Inclusion includes the community. 
 

Areas for consideration:- 

 

 If the school is seeking to strengthen the volunteer base, it may be worth considering a 

link with the University of the Third Age (U3A), or similar third age community, where, 

in exchange for the opportunity to host meetings, participants may be encouraged to 

volunteer time in school.  

 

 Seek ways to more fully utilise the local area, to enhance the curriculum, but also to 
showcase the children at work, to supplement the many other off-site opportunities. 

 

 Develop areas within the school newsletter which celebrates the different communities 
making up the school population, as discussed.  Identify a “culture of the month” to be 

represented by one particular family, talking about themselves and being in the UK.  This 

can also be used to introduce Governors or other community leaders. 

 

 

 


